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Introduction 
 
The primary goal of this research on „how a child with Autism Spectrum Disorder (ASD) learns social skills?‟ 

was an attempt to investigate how teachers and parents taught social skills to children with ASD in Bhutanese 

classroom, so that these children could use the social skills for greater social interaction in the schools and at 

home. This study is also expected to educate some of the SEN Service providers and parents to teach social 

A B S T R A C T 

The purpose of this case study was to explore how a child with Autism Spectrum Disorder 

(ASD) learns social skills in the Bhutanese classroom setting. This is a qualitative study 

using a single case study design and data were gathered using semi-structured interviews, 

classroom observations, and document analysis. The data were collected from a total of 

seven participants- the school special educational needs coordinator, special education 

teachers (n=2), mainstream school teachers (n=2), a child, and a child‟s mother. It was 

discovered that the SEN Service providers used varieties of teaching strategies to teach 

social and communication skills to children with autism spectrum. The strategies such as 

visual support cues, modeling, social stories, and circle time were discovered as the most 

prominent strategies used in SEN classroom teaching. Applied behavior analysis and 

naturalistic teaching and learning were some other strategies used. The analysis of semi-

structured interviews, naturalistic classroom observations, and document analysis of 

Individualized Education Plan (IEP), lesson plans, and school SEN policy (Special 

Educational Needs) revealed that some of the challenges such as lack of training and 

expertise, negative attitude of the mainstream teachers, lack of awareness on the autism 

spectrum and other disabilities to parents, limited support from SEN unit to mainstream 

classes, and lack of inclusive practice in the classroom. The study also revealed that 

providing short training and workshops to other mainstream teachers, reducing teacher 

workload, and providing adequate resources are some measures to over the challenges. 

Lastly, this study is beneficial for teachers and parents where knowledge in the field of the 

autism spectrum is lacking. 
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skills to children with ASD in Bhutan. It is a challenge when most educators, teachers, parents, and 

policymakers in Bhutan do not know much about autism as a developmental disorder (Dorji, 2015). A study 

conducted by Dukpa et al., (2021) concludes Bhutanese teachers have limited knowledge on the use of inclusive 

strategies to teach children on the autism spectrum in a mainstream class. Dorji (2015) and Dukpa (2015) 

highlight the importance of teacher education and the need to prepare all teachers to effectively teach children 

with autism. They argue that most of the teachers working with children with disabilities have no specialized 

training. As a result, these children with ASD and other disabilities are not getting equal participation 

opportunities (Drukpa et al., 2021) in terms of academic and other co-curricular activities with equity and 

equality like other typical children (Dorji, 2008). Therefore, investigating how a child with ASD learns social 

skills is an important study. 

A previous study conducted by Kirk et al. (2012 as cited in Dukpa, 2015), found out that ASD is a spectrum of 

related disorders that primarily affect a child‟s development in the area of social, communication, and language. 

Many people with ASD do not develop functional language skills and have problems with nonverbal 

communication (American Psychiatric Association (DSM-V), 2013). Human beings are sociable creatures and 

we have developed many ways to communicate our messages, thoughts, and feelings with others. But, for the 

child with ASD, delays in social skills, paired with difficulties in language and communication, create great 

hardships in the broader area of social competence (Pierangelo & Giuliani, 2012; Wheeler et al., 2015). 

Children with ASD do experience difficulties in communication and social interaction (Wheeler et al., 2015) 

when teachers and parents are not aware of which strategies to use to teach social skills to children with autism 

in school and at home (Dorji, 2008).  Dorji (2008, p. 23) asserts,  

 

As a result, most of the children displaying some characteristic symptoms of autism in school or at 

home often be branded and labeled as naughty, disruptive, disobedient, and difficult children by 

teachers in school and parents at home which leads children with ASD mostly fail to perform 

academically well in school and thus remain as school drop-outs after certain years of schooling. 
 

Therefore, „how a child with an ASD learns social skills‟ investigated in this study. This study was conducted 

with an ASD child (a detailed description of the case is provided in a later section) at Gangkha School. 

 

Literature Review 
 
Autism spectrum disorder (ASD) is a neuro developmental disability that can cause significant social, 

communication, and behavioral challenges (American Psychiatric Association (DSM-V), 2013). ASD is one of 

the most mystifying mental-illness entities ever identified. It has been described in turn as an affective disorder, 

a complex developmental disorder, a neurocognitive disability, a neurological disorder, and or a combination of 

these generally evident before age three (Colombino, 2004; Gymraeg, 2007; Hall, 2018). According to the U.S. 
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Department of Education (2017 as cited in Al-Qaryouti, Nachabe & Leeder, 2017), it is a pervasive 

developmental disorder that is characterized by impairment in communication, both verbal and non verbal 

communication, and deficient social interaction, causing significant functional impairment and harming the 

child‟s educational performance. It is a puzzling developmental disorder that significantly affects a person‟s 

ability to communicate, interact with others, and learn in a conventional manner and/or the presence of 

stereotyped behavior, interests, and activities (American Psychiatric Association (DSM-V), 2013; Autism 

Society of America, 2006). Existing literature suggests that autism is a spectrum of disorders and that every 

autistic child is different and will display varying degrees of severity of impairment in the various categories 

(Al-Qaryouti, Nachabe & Leeder, 2017). According to the Ministry of Education (Canada) (2000 as cited in Al-

Qaryouti, Nachabe & Leeder, 2017) children with autism often also suffer from other related disorders and 

degrees of mental retardation, which means that each autistic child is different and must be catered to 

individually. The word „spectrum‟ is used because people with autism differ widely from one another. Those 

who do acquire language have difficulty communicating because effective communication necessitates the 

ability to share perspectives with others, which is a major deficit in ASD (Pierangelo & Giuliani, 2012; 

Wheeler et al., 2015). Current literature indicates that most Bhutanese teachers, parents, and policymakers do 

not know much about autism as a developmental disorder (Dorji, 2015), so the findings of this study can be 

used to educate the Bhutanese people especially the policymakers, teachers, and parents about ASD as a 

disability, and the need to acknowledge and respect their unique needs in school (Dorji, 2008). 

Haney (2013) highlights that Bettelheim is the one who first talked about this disorder in the 1970s who coined 

the term „refrigerator mother‟ that attributes the cause of autism to parents. He blamed especially the mother for 

the inadequacy of affection and warmth for the child. In a previous study conducted by Perko and McLaughlin 

(2002 as cited in Dorji, 2015), they found out that “this belief and perspective of looking at autism as a problem 

associated to parental culpability is called as the psychogenic or psychodynamic theory implying the role of the 

social environment in autism” (p.22). Numerous studies have found links between ASD and genetics. 

According to Geschwind (2011 as cited by Lober, 2015) “genetic etiology is supported by the statistic that 

every twin study focused on ASD found that monozygotic twins have a higher co-occurrence of ASD.”Most 

scientists agree that genes are one of the risk factors that can make a person more likely to develop ASD, and 

children who have a sibling with ASD are at a higher risk of also having ASD” (Centers for Disease Control 

and Prevention, 2020). Therefore, genetics could significantly contribute to some causes of ASD, but it is 

suspected that it is in combination with a variety of other causes (Lober, 2015). 

Several researchers have examined various environmental combinations to determine the cause of ASD (Haney, 

2013; Lober, 2015; & Wheeler et al., 2015). Parental age at the time of birth is a risk factor that increases as 

each of the parent‟s age advances (American Psychiatric Association (DSM-V), 2013). Kolevzon et al., (2007 

as cited in Lober, 2015) concludes that children born to older parents are at greater risk for having ASD at the 
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time of birth may also contribute to increased risk factors such as low birth weight and age of gestation. 

Therefore, the environmental factors could also contribute to some of the causes of ASD at the time of gestation 

and birth (Lober, 2015). According to Wheeler et al. (2015), social skills can be defined as a group of discrete 

or individual and separate skills used daily in conversation with others. The skills such as greeting, saying thank 

you, and asking for help and direction are used to communicate and interact with each other, both verbally or 

nonverbally (Humphrey, 2008).  

Typical children are interested in the world and the people around them. They try to imitate words, use simple 

gestures such as waving hands and smiling at people. But the child with ASD may have a tough time learning to 

interact with people around them (Wheeler et al., 2015). Children with ASD may not show interest in social 

games like peek-a-boo or pat-a-cake (Pierangelo & Giuliani, 2012). Therefore, such children should have 

training in community living skills at the earliest possible age (Pierangelo & Giuliani, 2012). Social and 

communication skills are the two core deficits that challenge children with ASD in their daily life (Wheeler et 

al., 2015). One of the primary concerns regarding the education or learning of children with ASD in mainstream 

education is the presence of the „triads of impairments‟ namely communication, socialization, and imagination 

(Dorji, 2008). It can create difficulty in learning and could prevent children with ASD go along with the typical 

children in the classroom; as a result, they will be left behind and excluded from most of the school activities. 

Social impairments are one of the main problems in all children with ASD (Pierangelo & Giuliani, 2012). These 

impairments are bad enough to cause serious problems in everyday life. 

 

Methodology 
Case Study 
According to Creswell (2007), a case study is suitable for answering questions that starts with how, who, and 

why to investigate single or multiple units of study using familiar research methods for data collection such as 

interviews or survey. Yin (2014) suggests that a case study allows investigators to focus on „case‟ and retain a 

holistic and real-world perspective such as individual life cycles, and small group behavior. Moreover, case 

study research has been a  common research method in social science because it is often a research approach 

used in subjects like psychology, sociology, political science, anthropology, social work, business, education, 

community planning, and law (Creswell, 2003; 2007; Yin 2014). How a child with ASD learns social skills is a 

qualitative study using a single embedded case study design (Creswell, 2007; Yin, 2014).Creswell (2007) 

confirms that the single-case study is an appropriate design under several circumstances-that is having a critical, 

unusual, common, revelatory, and longitudinal case. “The single embedded case study is analogous to a single 

experiment” (Yin, 2014). He also highlights that the single case study can represent a significant contribution to 

knowledge and theory building, and also such a study even can help to refocus future investigations in an entire 

field. This study investigated a case of a child with autism spectrum. 
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Sampling 
According to Crossman (2017) purposive sampling is useful when a targeted sample needs to be reached in a 

short amount of time. Creswell (2007) explains that purposeful sampling offers the opportunity to gather 

information-rich enough to purposefully inform an in-depth understanding of the research problem and the 

central phenomenon or the study case. This study was carried out in Gangkha School. The school has Special 

Educational Needs (SEN) Program and children with ASD. The child with ASD was selected as a case. The 

other participants were one Special Educational Needs Coordinator (SENCo.), three special education teachers, 

two mainstream school teachers, and a child‟s mother.  

 
Data Collection Tool 
Based on the nature of the study, research method, and framework adopted for this study, semi-structured 

interviews, document analysis (school SEN policy, IEP and lesson plans), and classroom observation were used 

as data collection tools. 

 

Interview 

This study employed a qualitative research interview (Hancock and Algozzine, 2006) as the main data 

collection tool. This is because Creswell (2007) and Gray (2004) suggest interviews as possibly the best 

approach for collecting data if the objective of the research is largely exploratory involving description and 

eliciting a range and depth of information about a phenomenon or a case. Hancock and Algozzine (2006) stress 

interviews are a common form of data collection in case study research. Therefore, this case study research was 

largely exploratory and the use of interviews obtained rich descriptions to explain the phenomenon or the case 

identified. A semi-structured interview was used because Hancock and Algozzine (2006) suggest it is 

particularly well-suited for case study research as researchers ask predetermined but flexibly worded questions.  

An interview guide or protocol was developed because this guide identify appropriate open-ended questions 

that the researcher will ask each interviewee (Hancock & Algozzine, 2006). As advised by Hancock and 

Algozzine (2006, p. 40) “the best way to record interview data is to audiotape the interaction”. Therefore, all 

interviews were audio-taped with the consent of the participants by using the mobile phone, and as well as 

handwritten notes were maintained. The interviews were transcribed to categorize information into a coding 

scheme.  

 

Observation 
The other research tool employed in this study was „classroom observation‟ over six weeks. A frequent source 

of information in case study research is observations of the research setting by the researcher (Hancock & 

Algozzine, 2006). This helps to provide more objective information related to the research topic. To make the 

classroom observations more systematic and structured, the observation guide recommended by Hancock and 
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Algozzine (2006, p. 46) was developed that included the “time/date/location of the observation, names/positions 

of persons being observed, specific activities and events related to the research questions”. A separate column 

labeled „observation note‟ was also included, so the observer could reflect the observation made in the real 

situation. Creswell, (2007 as cited in Dorji, 2015, p. 44) maintains that “this observation notes greatly helped in 

the development of themes later in the data analysis and interpretation”.  

 
Document Analysis 
In addition to interviews and observations, school SEN policy, the Individualized Education Plan (IEP) and 

lesson plan for the child were reviewed to gather information related to the research questions (Hancock & 

Algozzine, 2006). The IEP and lesson plans were used to gather in-depth information about the study. The IEP 

is another document that served as a support for teachers in teaching children with special education needs. The 

Standard for Inclusive Education (2017) mentioned clearly that students requiring additional support must have 

IEP. It stated, “students requiring additional support have IEP that document the support needed, how the 

support will be provided, and how the support will be monitored and reviewed” (p. 47). IEP is a written 

document prepared for a particular child with the learning goals that are to be achieved over a set period. It 

helps in planning and delivering differentiated instructions to meet individual needs. The plan describes the 

types of services and supports the child gets.  

 
Data Analysis 
The data gathered through different research tools such as interviews, observations, and document reviews were 

analyzed using „thematic analysis‟, where the data collected were coded based on the categories and themes. As 

advised by Denscombe (2003 as cited in Dorji, 2015) the different themes that emerged from the data were 

further broken down into sub-themes or units for further analysis. To easily differentiate different themes, color 

coding was used. 

 

 

Discussion of the findings 

 
 
Firstly, the findings from this study showed that the visual support strategies were prominent teaching strategies 

to teach social and communication skills to a child on the autism spectrum. Most of the SEN Service providers 

who used this strategy in their teaching-learning processes expressed that using visual strategies helps them to 

improve social and communication skills, and children learn a lot when picture communication is used. The 

effectiveness of using this strategy was reported by earlier research (Dorji, 2008) as PECS makes learning easy 

and helps the child pick up language and communication skills in a very interactive process through the use of 
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visuals and talking. The British Educational Research Association (2004 as cited in Dorji 2008) has researched 

the use of visual cues, and they concluded that there was a significant improvement in children‟s 

communication skills after the use of PECS by teachers in schools across the UK, so this finding corroborates 

the earlier literature. A study by Dorji (2008) also found the popularity of using visual strategies among 

teachers teaching children with autism in the SEN setting than those teachers who taught in the mainstream 

classroom. It was also found the use of visual cues in the teaching-learning process was evident as there was a 

large collection and display of visual cues in the classroom, and also reflected in the IEP of the child. The 

findings from this study showed that these visual cues were mostly used by the SEN teachers than mainstream 

classroom teachers. 

Secondly, the findings from this study were the use of modeling to teach social and communication skills to a 

child with ASD. Pierangelo and Giuliani, (2012) have done a study on modeling, and they concluded that it is a 

promising tool for teaching social and functional life skills. Therefore, this finding corroborates the earlier 

literature. Video, vicarious, and parent modeling are evidence-based methods for teaching students on the 

autism spectrum (Bandura, 1977; Lynn, 2014; Pierangelo & Giuliani, 2012; Swaggart et al., 1995; & Wheeler et 

al., 2015). This study reported that the teachers in the mainstream classes were not aware of such strategy. The 

findings of this study showed that visual cues (PECS) are one of the strategies to improve the social skills of 

children with autism spectrum. Visual cues are the most effective strategy to teach social skills to children with 

ASD, so the finding corroborates with the theoretical proposition.  

Thirdly, findings from this study confirms that similar to visual strategies, modeling, social stories, and circle 

time were greatly practiced in teaching social and communication skills to a child on the autism spectrum. The 

SEN teachers believed that these strategies worked best for children with autism spectrum. These strategies are 

the most effective strategies to teach social skills to children with ASD, so the finding corroborates with the 

theoretical proposition. Dorji (2008; 2015) has also done a research on the above-mentioned strategies and 

concluded that these strategies were used for teaching social skills to children with autism in the Bhutanese 

schools, so these findings support the earlier literature. Several types of visual supports have proven effective 

and are typically available to young children with ASD (Meadan et al., 2011).Therefore, findings from this 

study also showed that in the sample school also, it was noticed that these visual supports were often seen in 

daily schedules, and various types of task analyses were being used by the teachers. 

Finally, one significant finding from this study was the use of the ABA technique (Alberto et al., 2013) and 

naturalistic teaching-learning strategies (Wheeler et al., 2015). These strategies were also prominent to teach 

appropriate behaviors of children on the autism spectrum. Naturalistic teaching and learning strategies are also 

the most effective strategy to teach social skills to children with ASD, these findings corroborate with the 

theoretical proposition. Finding from this study indicated that other strategies such as turn-taking, parallel play, 

parent partnership, and play method were also used for teaching social and communication skills to children 
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with autism spectrum. The findings also indicated that these teaching strategies for children with ASD are 

interrelated to each other. Each strategy interrelates with all other strategies. A study by Dorji (2015) states that 

it is difficult to separate the use of one teaching strategy from another strategy. Therefore, it is difficult to say 

that one strategy is better than the other strategies. 

As stated by Dorji (2008; 2015) these strategies could also be used effectively in teaching regular students, 

especially in the lower primary classes. It was also believed that these strategies will work best for typical 

children in the mainstream classes. The findings from this study suggest that the use of the above-mentioned 

strategies was limited in the mainstream classroom than SEN classroom setting in the Bhutanese context.  

Findings from this study revealed that the SEN Service providers use varieties of teaching strategies repeatedly 

in teaching children with autism spectrum and other disabilities. Children with autism spectrum also learn 

social skills effectively when different prominent strategies are used repeatedly, this finding corroborates with 

the theoretical proposition.  

Challenges faced by mainstream teachers to teach social skills to a child with autism spectrum in 
a mainstream class 
The challenges revealed were derived from the semi-structured interviews, classroom observations, and 

document analysis [school SEN policy, IEP, and lesson plans]. Five key findings emerged. 

1. Lack of training and expertise: Firstly, one key finding from this study was the lack of training 

and expertise of teachers to teach children with autism spectrum and other disabilities. Findings from 

this data showed that there was a strong need for a monthly PD program to build teacher capacity to 

benefit children in the mainstream classroom. So that, mainstream teachers can also teach children with 

autism spectrum in the general classroom setting. Many similar findings were also reported in a 

previous study (Dorji, 2008; 2015; Dukpa et al., 2021; Sherab et al., 2015; & Subba et al., 2018).Lack 

of formal training is the most impeding factor in the process of SEN education in Bhutan (Dukpa et al., 

2021; & Sherab et al., 2015).Finding from this study also revealed that all the participants expressed 

unequivocally about the need for human resources such as specialists, physiotherapists, teacher 

assistants, and more importantly trained SEN teachers. Teachers have minimal ideas to intervene for all 

kinds of disabilities (Subba et al., 2018).Moreover, a study conducted by Dukpa et al., (2021 as cited in 

Chhetri, Spina, &Carrington 2020; Dorji 2015; Kamenopoulou &Dukpa2017) concludes that previous 

studies have also reported teachers in Bhutan as being underprepared, under-supported, and under-

resourced to cater to the diverse group of students typical of an inclusive classroom. Most teachers in 

Bhutan working with students with disabilities have not had any specialized training (Kamenopoulou & 

Dukpa, 2017). The training of teachers was a high priority which demonstrates positive support for the 

development of inclusive education. Some teacher participants expressed the need to improve the 
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practice of providing training to mainstream teachers. A study conducted by Dorji (2008) concluded 

that the school SEN policy considered the training and development of teacher competencies in 

teaching any form of SEN children as their topmost priority. However, it was revealed that this was not 

experienced in reality. This indicated a gap between the policy and practice. Upon inquiry, it was found 

out that this particular teacher never got the opportunity, whereas the teachers from the SEN unit got an 

opportunity. This indicates, the mainstream teachers need short training and workshops, so they can 

teach children with ASD in the mainstream classroom along with other typical children. Although the 

case school was one of the oldest schools in the country having identified as the school with the SEN 

program, however, none of the SEN Service providers were specialized in SEN or teaching children 

with autism spectrum. They only possessed the experience of teaching children with multiple 

disabilities. Moreover, the participants of this study possessed only Bachelors‟ Degree in Education. 

One significant finding from this study was the important role played by the hidden curriculum. Sherab 

et al., (2015) has done a research on the role of the hidden curriculum, so this finding corroborates the 

earlier literature, which showed teachers modeling in the form of hidden curriculum would directly 

impact children‟s learning. 

2. Negative attitude of the mainstream teachers: Secondly, findings from this study indicated 

that the negative attitude of the other mainstream teachers towards children with ASD was 

another challenge. A previous study by Dorji (2008) also found out that there was rigid thinking 

towards children with autism spectrum and other disabilities which lead to attitude issues. This 

could be due to the lack of knowledge and skills of mainstream teachers (Kamenopoulou & 

Dukpa, 2017). The findings from this study confirms earlier findings that the negative attitude 

of mainstream teachers towards children with disabilities and lack of support for disability 

programs were some of the most difficult challenges in the schools (Dorji 2008; Dukpa et al., 

2021; & Sherab et al., 2015). The finding from this study showed that there was no practice of 

inclusion in the mainstream class for children with autism spectrum. Children on the autism 

spectrum were just placed in the classroom and did the same activities as other students. The 

lesson delivery and activities were no more differentiated for children with ASD. It was found 

out that there was no inclusive learning environment in mainstream class despite there being 

two children on the autism spectrum. Therefore, it is more to do with the attitude of individuals 

to modify the activities and instructions to help children who are on the autism spectrum and 
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other disabilities. It does not mean the teacher has to attend training to provide basic 

modifications and adaptation. 

3. Lack of awareness of autism to parents: Thirdly, the lack of awareness of autism to parents 

was another challenge. Findings from this study showed that parents are not aware of ASD, as a 

result, they cannot provide any support to their children. Therefore, it is important to create 

awareness. The parents did not get any sort of awareness on ASD, as a result, they are not able 

to provide full support to their children at home. Though, it was reflected in the SEN policy (p. 

34) that the SENCO shall organize awareness programs for parents, and communities. The 

parents of a child with ASD wish to have awareness of particular disabilities such as ASD, 

Cerebral palsy, and Down syndrome. However, awareness of particular disability was not given 

once also. Therefore, awareness of ASD has become imperative to meet the increasing 

expectations of the parents having children with autism spectrum. 

4. Limited support from the SEN unit to mainstream classes: Fourthly, data from this study 

indicated that the limited support from the SEN unit to mainstream classes was another 

challenge. The finding confirms that the support from SEN Service providers played a vital role 

in providing teachers with the necessary professional support in teaching children with ASDs in 

the mainstream class. The standards for inclusive education (2017, p. 54) states, “classes 

containing students with diverse needs have adequately and appropriately trained Teacher 

assistants (TA) to support full inclusion and learning of all students.” However, in place of TA, 

the SEN Service provides can take this responsibility to help children in the mainstream class, 

but this is not happening in the school where the data was collected. It was mentioned in the 

SEN policy document (p. 34) that the SEN Service providers shall work with classroom 

teachers to provide the necessary support to the children with SEN. However, this is not 

happening practically. Therefore, the study revealed that this was not experienced in reality. 

This indicated a gap between the policy and practice. The participants of this study felt highly 

contented for whatever support and assistance they received, however, they are not satisfied 

with that. The finding from this study showed that the Push-In‟ support should be provided to 

benefit the children in the mainstream class. So that, mainstream teachers can also easily teach 

children with autism spectrum in the general classroom setting. The findings from this study 
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showed that the SEN teachers never visited the mainstream classes to provide „push-in‟ 

support.  

5. Lack of inclusive practice in the mainstream class: Finally, the lack of inclusive practice in 

the mainstream class was another challenge. Findings from this data showed that students on 

the autism spectrum were generally taught in regular classrooms along with other typical 

students. This was also supported by the earlier study that students with the autism spectrum in 

the mainstream class received little to no support and spent time on their own without support 

and meaningful engagement with the rest of the class (Dukpa et al., 2021). Most of the time, a 

child with autism spectrum was supported by his mother, as the mother was always staying in 

the class to assist her child. A study by Subba et al., (2018) states that “inclusion is in the name 

only. In our level, we can support and provide services” (p. 15). Similar to this finding, it was 

also found in this study that most of the students with disabilities in the mainstream classes 

were not getting „Push-In‟ support from the SEN teachers; they are catered in the mainstream 

class with other typical students. There was clear evidence of this practice across nine 

observations made, it was noticed that students on the autism spectrum were taught in the 

regular mainstream classroom along with other typical children without differentiated activities, 

and following the general curriculum instructions. 

6. Some of the measures that will help to overcome these challenges: Some of the measures to 

overcome these challenges are first, by providing short training and workshops to mainstream 

teachers (Dorji, 2015; Dukpa, 2021; Kamenopoulou & Dukpa, 2017; Sherab et al., 2015). 

Secondly, by reducing teacher workload (Chhetri et al., 2020; Dorji, 2015; Dukpa et al., 2021; 

Kamenopoulou & Dukpa, 2017). Finally, by providing adequate resources (Dorji, 2015; 

Dukpa, 2021; Kamenopoulou & Dukpa, 2017; Sherab et al., 2017). 

7. Providing short training and workshops: Firstly, findings from this study showed that the 

participants needed the training and workshops to boost their skills to teach children with ASD 

in SEN and mainstream classroom. This challenge can be overcome by creating opportunities 

such as teacher motivations in the form of short training and workshops (Dorji, 2015; Dukpa, 

2021;Kamenopoulou&Dukpa, 2017; Sherab et al., 2015) as a part of teacher professional 

development program. Such findings corroborate the existing literature that an important source 
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of motivation for the teacher participants was by providing training and workshops. However, 

the findings from this study also suggest that despite a lack of knowledge and skills to teach 

children with ASD, some teachers were fully motivated to teach children with disabilities. This 

finding was also supported by Sherab et al., (2015) that “most of the teachers were motivated 

toteach SEN children despite the predicaments caused by inadequate facilities and resources” 

(p. 19). 

8. Reducing teacher workload: Secondly, findings from this study indicated the workload of the 

teacher is high. As a result, they [teachers in SEN and mainstream class] were fully engaged 

besides regular classroom teaching, and hardly get time to plan the lesson as per the diverse 

needs of children in the classroom. Therefore, minimizing the teacher‟s workload could be 

another measure to overcome the challenges (Chhetri et al., 2020; Dorji, 2015; Dukpa et al., 

2021; Kamenopoulou&Dukpa, 2017) because the nature of teaching and learning with children 

with SEN would demand extra time and effort. This finding corroborates with the findings of 

Sherab et al., (2015) who pointed out that “issues related to teacher preparation in IE and 

workload appeared to be some of the stumbling blocks in the successful implementation of 

SEN education in the school” (p. 21). 

9. Providing adequate resources: Finally, findings from this study also showed that there were 

no experts to teach children with ASD, none of the SEN teachers had a formal degree in SEN 

education. This finding also confirms the teaching-learning materials were limited. Earlier 

researches also suggested, creating adequate human resources, teaching-learning materials, and 

funding support to cater to the specific needs of individual children will overcome some of the 

challenges to teaching children with the autism spectrum (Dorji, 2015; Dukpa, 2021; 

Kamenopoulou & Dukpa, 2017; Sherab et al., 2017). It was observed that the SEN teachers and 

mainstream teachers were trying to make use of improvised resources that were available in the 

school; however, it was always not possible to get the content relevant materials. A previous 

study by Sherab et al., (2015) confirmed that most of the teachers were motivated to teach SEN 

children despite the predicaments caused by inadequate facilities and resources. Therefore, it is 

apparent from other findings that providing adequate resources motivates a teacher to teach 

SEN children (Dorji, 2015; Dukpa, 2021; Kamenopoulou & Dukpa, 2017; Sherab et al., 2015). 

The finding from the data of this study also showed that for some teachers, working together 
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and implementing ideas acquired through various conferences, workshops or training 

encouraged them to work harder (Sherab et al., 2015). Therefore, providing adequate resources 

are some of the measures to overcome some of the challenges teaching children with ASD. 

 

 

Conclusion 
 
This study aimed to investigate how a child with ASD learns social skills in school. Kamala (name changed) 

was diagnosed as having Autism Spectrum Disorder (ASD) from Jigme Dorji Wangchuck National Referral 

Hospital (JDWNR) at 3. He was first enrolled in Ability Bhutan Society (ABS), one of the civil society 

organizations (CSO) in Thimphu due to his autistic behavior lacking social and communication skills with a 

severe behavior issue. Later he was transited to Gangkha School. The improvement in his behavior, social, and 

communications skills displayed the vital role that can be played by the SEN teachers and his mother in 

assisting him to overcome some of the social and behavioral issues which impede his ability to participate 

actively in all aspects of his life. While Kamala had admitted in the school autistic, his behavior developed to 

such a degree that, upon completion, he could be considered as a typical child. Furthermore, the notable 

decrement in the autistic symptoms that Kamala initially displayed, achieved through treatment was reflected in 

his social behavior and communication skills with his parents and teachers, positively affecting his educational 

improvement in the school, especially in language skills. Kamala‟s teachers and parents felt confident that with 

continued support, he will grow and further develop his skills in communication and interacting with others and 

go on to engage fully in his life. The different strategies such as PECS, visual cues, visual schedules, parent 

modeling, Circle time, social stories, ABA technique, and naturalistic teaching and learning used by his teacher 

in the classroom shaped his life. 

Overall findings from this case study showed SEN teachers are using varieties of teaching strategies to teach 

children on the autism spectrum and other disabilities. Teachers in the general mainstream classroom were 

aware of the student‟s disability, but they were unable to apply the appropriate teaching strategies, this was 

evident in the interview, classroom observation, and lesson plan. The observations do not show that they were 

using any of the strategies mentioned above. Findings also point out that children on the autism spectrum are 

physically included in regular mainstream classrooms, but they may not be meaningfully engaged in learning. 

Findings also revealed that there were some challenges in teaching children with autism spectrum, but did not 

pose a major problem. 
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Recommendations 

Recommendation for future research: Firstly, it is recommended that future research investigate how 

teaching (social and communication skills) children with autism spectrum along with other typical 

children in the general mainstream classroom were a challenge. Secondly, it will be also interesting to 

conduct a similar study to this area of study involving many participants such as SEN teachers and 

other general mainstream teachers. More number of participants would mean a closer representation of 

the population. Thirdly, the research would like to recommend further study on the practice of 

inclusion in the classroom in the school with the SEN program. Finally, the research recommends 

further study on the importance of the role played by the hidden curriculum in teaching children with 

disabilities. 

Recommendation for the school administrator: The recommendation to the school administrator 

could be most of the teacher participants expressed limited support from the SEN unit to mainstream 

classes. Though, it was mentioned in the SEN policy document (p. 34) that the SEN Service providers 

shall work with classroom teachers to provide the necessary support to the children with SEN. 

However, this is not happening practically. Therefore, the Principal should render support wherever 

possible according to the school SEN policy. 

Recommendation for the stakeholder: The recommendation for the stakeholder could be most of the 

participants expressed their challenges teaching children with autism spectrum in the mainstream 

classroom along with other typical children, highlighting their needs of training, workshops, and push-

in support from SEN teachers. Therefore, there is a critical need for the SEN Division (MoE) to include 

detailed uniform policy guidelines of how SEN teachers can take on shared responsibilities with 

mainstream general teachers and work together for successful inclusive programs. 
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